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Equality Statement  
 
Farlingaye High School values diversity, and is determined to ensure that everyone is 
treated fairly, with dignity and respect; where the opportunities we provide are open to all; 
and that we provide a safe, supportive and welcoming environment - for staff, students and 
visitors.  
 
Equality Impact Assessment (EIA)  
 
This policy has been assessed with regard to its impact on equalities issue, with specific 
reference to the aims of the Equality Act 2010. The equality impact assessment focused on 
race, gender, disability, pregnancy and maternity, age, sexual orientation, gender identity 
and religion/belief.  
 
EIA outcomes  
 
• No areas of potential negative impact were found and actions resulting in positive impact 
are in place where appropriate.  
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ASSESSMENT FOR LEARNING 
 

1. Principles 
 
Assessment for Learning can improve both students’ motivation and capacity to learn. Consequently 
the strategies used within this policy and our policy on Teaching and Learning, can have a 
considerable impact on raising achievement. 
Assessment for learning is an integral part of lessons at Farlingaye and is a key feature of our 
teaching and learning strategy. The primary purpose of any type of assessment is to support 
learning. 
 
What is Assessment for Learning? 
 
Assessment for learning is not the same as assessment of learning. 
 
Assessment for learning is formative and takes place all the time in the classroom. 
 
AfL gets straight to the heart of good teaching by: 
 

 helping teachers help students to take the next steps in their learning 
 

 helping students to help each other to take the next steps in their learning 
 

 helping students themselves to take the next steps in their learning 
 

Assessment of learning tends to be summative and is carried out periodically e.g. at the end of a 
unit or year or key stage. The teacher undertakes this kind of assessment to judge how well a 
student is performing and measure attainment. Conclusions will probably be reported in terms of 
grades, marks or levels.  
 
It is not always recognised though, that by sharing expectations and targets with students, 
assessment of learning can contribute to assessment for learning. For example students can be 
given the opportunity to: 
 

 mark, moderate and review test papers 

 review their performance against test criteria and set personal targets 

 devise test questions 

2. Purpose of Assessment for and Assessment of Learning 
 
These encompass a variety of aims which include: 
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1. to ensure that students understand why they have been successful and actively involve them 
in their own learning 
 

2. to inform the student of how they are doing and provide effective feedback; 
 

3. to correct work; 
 

4. to identify targets for students to improve and support students in identifying their own 
targets; 
 

5. to inform teachers of how successfully a topic has been taught and thus enable planning to 
be informed by assessment; 
 

6. to monitor progress; 
 

7. to identify under achievement; 
 

8. to recognise and celebrate achievement therefore stimulating a love of learning; 
 

9. to identify prior attainment; 
 

10. to inform parents of how their children are doing and actively involve them in students’ 
learning. 

 
3.  Sharing Good Practice 
 
It is the policy of the school to share good practice, particularly in this area and as such staff are 
encouraged to attend CPD sessions after school. Sessions include ‘Assessment for Learning’, 
‘Effective Questioning’ and ‘Ideas to Raise Achievement in Lessons’; all of which directly relate to 
providing practical ideas and strategies for effective assessment for learning in lessons.  Teaching 
and Learning, including AfL is a regular item on faculty meeting agenda’s with some meetings 
particular designated for development in this area. 
 
The school Teaching and Learning group research, develop and experiment with new ideas and 
resources. All staff are encouraged to get involved in this work. There is a staff Teaching and 
Leaning Library in the staffroom and the back page of each bulletin contains a teaching and learning 
/ AfL activity. Teachers are encouraged to keep a Teaching and Learning folder containing all the 
resources mentioned above. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4. Assessment for Learning Strategies in Lessons 
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The AfL opportunities that should be planned into every lesson have the potential to ensure that in 
every lesson, students are equipped to achieve at their very best.  Students can be empowered to 
take control of their own learning and work in partnership with others and the teacher to ensure that 
the needs of all are met. 
 
Some strategies that can be used and provide a clear distinction between assessment of and 
assessment for learning can be seen in the selection used below: 
 

Key characteristics of AfL 
 

Ideas & good practice 

 
Sharing learning objectives / learning 
journey with students 
 
All learners need to understand what they are 
being asked to learn and more importantly, 
why. 
 
Good feedback depends on the above. 
 
Peer and self-assessment is impossible if 
students don’t know what is expected of 
them. 
 
All students need to understand the big 
picture. 
 
Understanding how a particular activity fits 
into long term aims is important in connecting 
learning. 
 
 

 
 

 

 Learning objectives and journey made clear 
in an imaginative and inspiring way 

 

 Provide a lesson title in the form of a 
question. 

 

 Make links with previous/future topics. 
 

 Link learning objectives to end of 
unit/progress tests. 

 

 Students guess and rate their confidence on 
lesson objectives to promote ownership of 
objectives. 

 

 Use past work to demonstrate to students 
the standard of work expected through 
effective questioning and ‘making links 
activities’ 

 

 Teacher modelling/ICT modelling/visual 
modelling to demonstrate objective. 

 

 Students identify key words in the learning 
objective. Teacher to support students in 
understanding of key words using 
glossaries, washing lines or key words on 
walls 

 

 Encourage students to use language of 
learning objectives in their work. 

 

 Return to aims / key questions in mini-
reflections and progress points. 

 

 Teacher uses one of the following symbols 
// to show how far the objective has 
been met or not. This can help with 
managing the marking workload. 
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Key characteristics of AfL 
 

Ideas & good practice 

 
Questioning 
 
Developing students’ capacity for thinking 
and independent learning can be promoted 
through asking more open ended questions.  
 
Wait time has to be increased to allow 
students to think about the question and 
make a considered response. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 

 SOW should be question led and include 
key questions which capture students’ 
imagination 

 

 Involving students at the start of the lesson 
through open and closed question starters. 

 

 Different types of questioning ie open, 
closed, higher order, Blooms taxonomy 

 

 Ground rules on listening to others. 
 

 Way of encouraging everyone to engage 
with the question is to use ‘no hands up’, 
lolly sticks, name generators, Kagan 
Structures or Paul Ginnis’ idea of using 
tokens to spend talk time. 

 

 Give students short discussion time in 
pairs/groups before discussing as a whole 
class. Time this to ensure pace. 

 

 Questions about new material at the 
beginning of a course/lesson to encourage 
a community of enquiry. 

 

 Hot seat questioning 
 

 Students asked to extend the answers of 
their peers.  

 

 Try a traffic light system. 
 

 Give students an answer; they think what 
the question was. 

 

 Questions on post-it notes. 
 

 Aim to include every child through peer 
questioning. 

 

 Students ask questions about each other’s 
work. 

 

 Mini quiz/questioning games. 
 

 Question chain; each child answers a 
question until the chain breaks. 

 

 Ask students in pm tutor group time what 
they have learnt during the day. 
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Key characteristics of AfL 
 

 
 
Ideas and Good Practice 

 
Involving students in peer and self-
assessment 
 
Done effectively, peer and self-assessment 
can be one of the more powerful strategies in 
AfL. 
 
In order for students to engage in self-
assessment, they have to be trained in peer 
assessment first. This will involve using 
appropriate assessment criteria. 
 
Peer assessment is valuable, because 
students may more readily accept 
constructive criticism from each other.  
 
Peer work is also valuable because the 
interchange will be in language that the 
students themselves naturally use.  
 
Links to the learning objectives will form a 
significant part of the dialogue. 
 
Feedback from a group to a teacher can 
command more attention than that of an 
individual and so peer assessment helps 
strengthen the student voice. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 

 The precursor to all productive peer and self 
assessment is that students have access to   
and understanding of learning objectives 
and level descriptors. 

 

 Level descriptors are displayed in 
classrooms in ‘student speak’ 

 

 Teachers need to reflect carefully on 
groupings/pairing for peer assessment 
activities in the light of ability. 

 

 Teacher explains what they want from a 
piece of work, students then respond with 
examples of what they have done. 

 

 Students using smiley faces or traffic light 
colours to indicate what they think the 
student has understood/not understood. 

 

 Use of colour coding in students marking 
each other’s work. 

 

 Students use mark schemes to 
mark/level/grade other students work. 

 

 Students use exemplars from previous 
years to mark/grade each other’s work. 

 

 Peer proof reading of drafts in light of 
assessment criteria. 

 

 Students could identify 2/3 positive areas 
about another person’s work and one target 
to work on. 

 

 Peer observer of group work elected to 
assess and provide constructive feedback. 

 

 Develop self assessment checklists or 
proformas with a scale, to illustrate how far 
student has met learning objectives or 
increased confidence levels 

 

 Post-it notes. 
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Key characteristics of AfL 
 
 

Ideas & good practice 

 
Formative use of summative tests 
 
Summative tests and assessments should be 
a positive part of the learning process and 
used as a snapshot of student progress, not 
to dominate the assessment picture. 
 
Summative tests can be marked using AfL 
principles. 
 
Active involvement of students in the 
test process can help students see that they 
can be the beneficiaries rather than the 
victims of testing. 
 
 
Students should be engaged in a reflective 
review of the work they have done to enable 
them to plan their next steps effectively. 
 
 
Students should be trained to ask 
appropriate questions and mark answers. 
 
Students should be encouraged 
through peer and self assessment to apply 
criteria to help them understand how their 
work might be improved. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 Students ‘traffic light’ a topic for revision. 
Areas marked red are the focus for more in 
depth revision. 

 

 Students set and mark own exam questions 
or practical activities. 

 

 Students ‘unpick’ model answer. 
 

 Rewrite a particular section to improve a 
specific criteria. 

 

 Recap past assessments allowing students 
to fully realise how many skills they have 
learned..  

 

 Short snappy tests to assess shortfalls in 
learning and identify areas for revision. 

 

 Examine/discuss examination criteria. 
 

 Use pre mocks and mocks as key work for 
the formative use of summative 
assessment. 

 

 Students mark each others work using 
exam mark criteria. 

 

 Use games/fun/more relaxed forms of 
assessment rather than ‘silent’ exams. 

 

 Use WWW ie ‘What Works Well’ and EBI 
‘Even Better If’ 

 
. 
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Key characteristics of AfL 
 
 

Ideas & good practice 

 
Providing feedback which leads students 
to recognise their next steps and how to 
take them: 
 
Good feedback involves good planning. 
Unless activities are designed to enable good 
feedback, it is highly unlikely that good 
feedback can take place. 
 
 
Students need to be informed of what they 
have achieved and what they need to do next 
to improve. 
 
Feedback that focuses on what needs to be 
done can encourage all to believe that they 
can improve. 

 

 Distinguish between day to day marking 
which may be a quick tick, small correction, 
sticker, stamp or smiley face and more in 
depth marking which merits a written 
comment with a target. 

 

 ‘Two stars and a wish’ ie two points of 
praise for a piece of work and then a clear 
target for improvement. 

 

 Written comments include ‘next steps’ 
related to learning objectives. 

 

 Frequent oral feedback during the lesson. 
 

 Give oral feedback on next steps and 
targets. 

 

 Give oral feedback and then keep a record 
this has been done in mark book. 

 

 Show examples of previous work and what 
contributes to a good piece of work. 

 

 Focussing marking on a single feature 
which has been made explicit to the 
students in advance. 

 

 Collating common issues that arise from a 
set of marking and sharing these with the 
class  

 

 Feedback lessons, recapping work the 
whole class needs help with. 

 

 Using colour to highlight what student has 
done well/needs to improve on. 

 

 Videoing presentations/drama work & 
review with students. 

 

 Checklists/tick boxes. 
 

 Use commendations as incentives for 
students to produce good work. 

 

 Write praise notes in planners. 
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Farlingaye High School Marking and Feedback Policy 

 

General Expectations 

1. Students’ work should be marked according to the policy for each key stage. Using the 
headings ‘Strengths’, ‘Even better if …’ and ‘Student Response’. A three in one stamper 
with these headings is provided for all teachers. 

2. An outline of the policy for each key stage is stuck into the front of every exercise book. 
This will ensure that our expectations are clear to students, teachers, parents and any 
visitors. Copies of these are at the end of this policy and available from reprographics. 

3. Marking and feedback needs to be completed with due regard to the school’s literacy 
policy. 

4. Green pens are available in each classroom for the student to record any actions 
suggested by the teacher during the lesson. (See guidelines below). 

5. Criteria for each task should be clear and specific to the task. When possible it should be 
given to each student or displayed prominently. 

6. If the above assessment is not in the student’s exercise book or where they regularly 
record feedback then any marks or comments could be transferred by the students so 
that they have a complete record of their work. This might be done through stickers or 
assessment criteria sheets to be stuck into their books. 

7. Where students have not completed work parents should be informed through the home-
school journal, a phone call, a letter home or by email. 

8. Records of marking must be kept and should enable the teacher to make informed 
judgements about students’ individual strengths and weaknesses, the quality of their 
work, and their current attainment level. Current attainment should be colour coded 
against targets. 

 

Feedback 

Promote 
Learning 

Record 
of 

progress 

Next steps 
leading to 

action 

Celebrate 
effort 

leading to 
progress 

Shared 
criteria 

Variety of 
assessment 

methods 

Prompt 
and 

relevant 
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9. Staff should also send postcards or letters of praise home for exceptional pieces of work 
or exceptional achievements. Stamps and stickers should also be used for good pieces of 
work.  
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Assessment and Feedback at Key Stage 3 

A. What will be assessed? 

 Homework carousel tasks; 

 Most homework tasks from subjects not included in the carousel; 

 End of unit tests and formal assessments; 

 Longer pieces of classwork where the work has been completed independently. 

Where work does not require formal assessment staff will check that tasks have been completed 
and show this with a tick and an initial at the end. 

 

B. How often will it be assessed? 

 Assessment is on-going in the classroom with AfL being an important feature of all 

lessons. 

 We aim to mark most work within two weeks after it is handed in. This is extended to 

four weeks for subjects that are only taught once a fortnight. 

 Carousel homework tasks tend to be longer so may take up to three weeks to mark. 

C. How will it be assessed? 

 Feedback of all assessed work will include: 

i. Strengths; 

ii. It would be even better if …  (it is recommended that this is given in the form of a 

question which will trigger a response from the student); 

iii. Student response (this will be written in green pen); 

iv. An effort grade from 1 to 5. 

 From September 2016 year 7 work will be marked according to the ‘No More Levels’ criteria. 
This will be followed through as they go through key stage 3. Refer to the guidance 
document for details. 

 Some work will indicate the level achieved and at least once each term the current level of 
achievement will be given. 

 The assessment of carousel work will also include a level if appropriate and could be awarded 
up to three stamps for effort. 

 If a discussion has taken place about the work in a lesson the teacher will acknowledge this 
with a stamp in the student’s exercise book. 
 

Assessment and Feedback at Key Stage 4 

A. What will be assessed? 

 Most homework tasks; 

 End of unit tests and formal assessments; this may include GCSE Controlled Assignments; 

 Longer pieces of classwork where the work has been completed independently. 

When notes have been taken during lessons staff will not be expected to mark this. They will 
check that it has completed and show this by initialling the task. 

 

 

 

B. How often will work be assessed? 
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We aim to mark at least one GCSE task each fortnight. When students are working on extended 
pieces of work feedback will be given during lessons. This will be in line with exam regulations / 
criteria as appropriate. This will be recorded either on the students work or on a feedback sheet. 

 
C. How will it be assessed? 

 Feedback of all assessed work will include: 

i. Strengths; 

v. It would be even better if …(it is recommended that this is given in the form of a 

question which will trigger a response from the student);  

ii. Student response (this will be written in green pen); 

iii. A GCSE grade reflecting the attainment level of the particular task being assessed, 

(this may not be possible early in the course); 

iv. An effort grade from 1 to 5. 

 Students should always be clear about their benchmark grade, this will be recorded in their 
exercise book or as part of a standard feedback record sheet. 

 Feedback will refer to GCSE assessment criteria and include how further criteria can be met in 
future. 

 If a discussion has taken place about the work in a lesson the teacher will acknowledge this 
with a stamp in the student’s exercise book. 

Assessment and Feedback at Key Stage 5 

A. What will be assessed? 

 Most homework; 

 End of unit tests and formal assessments; 

 Longer pieces of classwork, such as practice exam essays, where the work has been 
completed independently. 

When notes have been taken during lessons staff will not be expected to mark these. At this 
level we support students in taking responsibility for their own notes and other course materials. 

 

B. How often will work be assessed? 

We aim to mark at least one AS/A2 task each fortnight. When students are working on extended 
pieces of work feedback will be given during lessons. This will be recorded either on the 
students’ work or on a feedback sheet. 

 

C. How will it be assessed? 

 Feedback of all assessed work will include: 

i. Strengths; 

ii. It would be even better if …  (questions and suggestions for development); 

iii. Student response (this will be written in green pen); 

iv. An AS or A2 grade reflecting the attainment level of the particular task being 

assessed, (this may not be possible early in the course). 

 Students should always be clear about their ALPS target and how they are expected to 
improve. 

 Feedback will refer to AS / A2 assessment criteria and include guidance on improvement for 
future tasks. 

Additional Guidelines 



Farlingaye High School Assessment and Reporting Policy – April 2016 

Written Feedback  

Feedback is focussed, using task related phrases and not vague generalisations (See 
notes 1) 

 The feedback must relate to the success criteria that are accessible to and understood by all 
students. 

 The feedback must not be overwhelming. Focus on one or two key issues. 

 Separate feedback from praise. (See notes 2) 

 The must be an expectation that targets or ‘next steps’ feedback is there to be put into action 
by the student. (See notes 3) 

Notes  

1. Example task related phrases. 

Vague Task Related 

Be more careful with your presentation. Start a new line for each statement and put 
your “=” signs directly below each other. 

Improve your style. Try to turn two or three of your short 
sentences into one sentence using 
connectives. 

Expand your ideas. Your section on healthy living emphasised the 
importance of diet. You might also include 
sections on exercise and drugs. 

Answer the question that was asked. The question asked you to evaluate the impact 
of bullying on Piggy. You simply described the 
bullying. You need to evaluate the impact it 
had on him. 

Remember your grammar. You must use capital letters for the names of 
people and places, e.g. the words John and 
London. 

You need to organise your work into sections. Your project has mentioned four main themes. 
Organise your work into these sections with a 
chapter heading for each one. 

Get your ideas sorted before you start writing. Look at the example of a concept map on the 
classroom wall. Use the same idea to plot your 
ideas visually before you start. 

Departments may produce stickers or worksheets with success criteria and levels 
designed to go with a specific task in order to help with the above comments. 

2. Praise is an integral tool in the armoury of every teacher and all students will be pleased 

to receive it when it is deserved. Research has shown that praise is most effective when it 

focusses on the effort which leads to the achievement. If we praise people for their talent 

then we are praising them for something which they have no control over. Whereas 

praising them for hard work resulting in good attainment will help them to continue to do 

well. 

3. Making sure that targets or ‘next steps’ are acted on by students is one of the most 

difficult aspects of feedback and it is important that it becomes part of the culture of the 

lessons. Rewards such as stamps can relate to these actions being completed so the onus 

is on the student to complete the action in order to receive the reward.  

4. The following are possible strategies. 
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a. Silent reading – when the work is returned, students have to spend a short period 

e.g. 5 minutes, reading their own work in silence, looking at the feedback and trying 

to understand what it means. The teacher is available for advice if something does 

not make sense. 

b. Paired reading – as above but the students can discuss both sets of work with a peer 

partner. Again the teacher is available for advice if something does not make sense. 

c. ‘Please talk to me about this’ – when the teacher feels that a written comment would 

be insufficient they might write ‘Please talk to me about this’ or similar. Then there 

must be time given during the lesson when the work is returned for the students to 

do this. One idea is that when they see such a comment they book an appointment 

by writing their names on a pad on the teacher’s desk (or they could open their 

journals at the red page). Then during a period of individual working the teacher 

organises a meeting on the issue. 

d. Feedback, feedforward – if the target refers to something to do on the next (or later) 

piece of work then the student transfers the target to the start of the new piece of 

work. This would need to become a regular habit at the start of any new activity to 

find a target from earlier that they can use. The teacher can then easily see if the 

target has been acted upon and reward the student with a stamp. 

Marking / Correcting Grammar, punctuation and spelling 

The following is a section from the school literacy policy. 
Every member of staff will have to mark for literacy when marking. To make things easier for 
you, get students to spend two minutes reading through their work before they hand it in with 
the idea that they should check their spelling, capitals, full stops etc. Alternatively, they could do 
it for a friend.  
You will need to:  

 Spelling - Correct up to three incorrect spellings in a piece of marked work. You will 

need to underline the spelling, write sp. in the margin, and write the correct spelling next 
to it.  Focusing on key spellings, such as homophones, would be helpful.  
Asking students to write these out and then test each other would be an excellent way to 
help students learn their key spellings. 

 Punctuation - Correct incorrect punctuation. When the monthly focus is a punctuation 

mark, you might want to focus on this area. At other times, you need to correct 
punctuation by writing p. in the margin and correcting the mistaken punctuation.  

 Grammar - Correct incorrect grammar. When grammar is incorrect, you need to make 

necessary corrections, and write gr. in the margin.  
Asking students reread their work out loud, with the corrections, would be an excellent way to 
help students understand the mistakes they have been making.  
 

Verbal Feedback 

Verbal feedback can be some of the most effective feedback given to students. It can also be an 
opportunity for feedback from the student to the teacher. The best feedback takes place in the 
form of a dialogue. For example some of the best feedback in mathematics is one to one 
discussion at the table with the student.  
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In practice, however, most classes are too large and there is not sufficient time to give one to 
one verbal feedback to each student. Feedback can be given to the whole class. As with all 
feedback it only leads to learning if it is acted upon. Verbal feedback to a whole class needs to be 
very specific so that each individual knows, and can act upon, the parts that relate to them. 
Using models or examples, together with the success criteria, will enable students to make a 
personal connection with what is being said; they will have a greater chance of seeing that the 
feedback relates to them. 
Notes for whole class feedback 

 Use modelling – show the specific assessment criteria for that task. Students could tick off or 
write a comment relating to each criteria. 

 Each individual should have an action to do after (or during the 
feedback). Use stamps to reward an action which can be shown to 
be based on the feedback. 

 Show examples of students’ work. These can be scanned in, 
photographed or viewed live using a visualiser (there are several of 
these devices in school; they project work onto the screen).  

 
Notes for Individual Feedback 
This is possibly the most important feedback given. However, like any other feedback, if it is not acted on 
then it is unlikely to lead to progression. It should be viewed as an opportunity for students to give 
feedback as well as the teacher. 

 Verbal feedback can happen at any time when the students are engaged in an activity. 

 If the feedback is not related to their current activity then consider if you are distracting them. 

 Praising, cajoling, prompting, challenging and questioning are all types of feedback. 

 In order to support feedback in leading to action parts of it will need to be recorded. This could 
be done with a stamp or sticker in their exercise book (saying “verbal feedback given”). The 
students could then make a note of the key points, they can then claim a stamp when they have 
evidence that they have acted on this. 

 Verbal feedback can contribute to the feedforward idea suggested above. 

 Asking students to record any feedback in a green pen (you will need a pot of these at the front) 
makes it easier to spot (and so reward) when you check through the books. 

 
  

http://www.thevisualisershop.com/viewimgs.php?picture=Promethean-ActiView-322-Visual-Presenter-2.jpg&style=productoverviewlarge
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An example feedback sheet 

Key Stage 4 

Criteria: 
Could be written here or exam info on other side of 
sheet and AOs, etc highlighted 

Above Target 
grade 

 

On track for 
target grade 

 

Below for 
target grade 

 

Grade if 
appropriate 

 

Strengths:  
 
 
 

Date: 

Even better if 
… 

 
Could be question 
 
 

Response:  
Student dates when done and staff could initial to confirm 
 

Date: 
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Reporting to Parents Policy 
Introduction 
It is important to communicate with parents on a regular basis to give them a clear idea of how well their son or 
daughter is working in school. The students’ home-school journals can be used for regular communication between 
parents and tutor/teachers. However, more formal reporting to parents is essential and this takes place regularly 
depending on the year group.  
 
Except on the first report of a course all reports will contain a current attainment grade and a target grade. Parents, 
teachers and students are encouraged to compare these in order to consider progress in the different subjects and 
seek/offer support where it is required. Later reports also contain effort and attainment grades from previous 
reports. 
 
It is sometimes difficult to assess a student’s attainment for the first report of the year.  Because of this, except in 
years 11 and 13, the first report will not contain an attainment grade. An indication of how well they have settled in 
to the class will be given instead. 
 
All reports are sent home with the students, a text message is sent to parents to inform them that the report has 
been issued. When it is possible reports are given out at parents evenings. Copies of the reports are also available to 
both parents and students on the Learning Gateway. They are also available to staff through sims as linked 
documents from the students record. 
 
NB – it is very important that all staff know how to use the reporting system. Regular CPD sessions are offered for 
those new to the system. There is also a series of help sheets available in the staff area of the FLG. 
 
Key Stage 3 

 
Parents of all students in years 7, 8 and 9 receive four reports over the year, every eight weeks or so. The second 
page of each report contains a table showing attainment grades from previous reports.  All reports follow the format 
of the attached template except in the following cases: 
 

 In addition to the above year 7 receive a settling-in report which addresses issues facing students joining the 
school. There is also some tutor information on this report., 

 The final report for each year during the key stage will be a summary of their attainment across the year. It 
will contain: 

o Internal exam results – a percentage and a grade showing ranking across the year group. 
o Teacher assessment levels – reporting and overall level for the year. In year 9 this will be the end of 

year Teacher Assessment levels. 
o A tutor report containing non-academic comments on the students’ performance over the year. 

 
In addition to parents evenings we also hold an options evening for year 9 students to help them select their KS4 
courses and a settling evening for parents of year 7 students. 

 
Key Stage 4  
 
Parents of students in years 10 and 11 receive a report every six to eight weeks. This equates to five reports each 
year.  All reports follow the same format except in the following cases: 

 The first report in year 10 will be a settling in report and not contain attainment grades. 

 Year 11 receive their mock exam results in their third report in February and year 10 receive their end-of-year 
results in their final report in July. 
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 In March for year 11 and May for year 10 there is a tutor’s report that addresses non-academic issues.  See 
example report. 

In addition to parents’ evenings we also hold a year 10 information evening in the Autumn term and a Concerns 
evening for both years in March.   

 
Key Stage 5 

 
Parents of students in years 12 and 13 receive a report every six or seven weeks.  In year 12 this equates to five 
reports and in year 13 three reports.  All reports follow the same format except in the following cases: 

 The final report in year 12 is a tutor report addressing non-academic issues. 

 Year 13 reports include a student’s AS grade in that subject where applicable. 

 
In addition to parents’ evenings we also hold a Sixth Form Open Evening, Higher Education Evening and a Concerns 
evening in March.  

 
Completing the report 
 
Attainment: 
 
Key Stage 3 
 
All subjects report a National Curriculum level, including sublevel, on each report. 
From September 2016 year 7 student will no longer have NC levels reported. Each subject will report a ‘Depth of 
Understanding’ grade (A-E) and also a progress comment. For details of the criteria refer to the additional document 
below. 
These levels will reflect the overall attainment of the student up to that date. Each subject area has a system for 
making this assessment that is common to all staff and moderated and updated at regular intervals. 
The National curriculum levels are as follows: 
E    (exceptional performance)  
8, 7, 6, 5, 4, 3,2,1 (National Curriculum levels) 
All the numbered levels will be broken down into three sub-levels: eg 4a, 4b, 4c, where 4a is higher than 4c.  
 

Key Stage 4 
 
For nearly all Key Stage 4 subjects students will receive an attainment grade linked to their projected GCSE grade.  
Where the course they are studying is not a GCSE there will be a unique set of grades attached to that course. 
 
Predicted grade based on current performance 
 
A*, A, B, C, D, E, F, G  (all passes)  
U     (fail) 
The GCSE grades are moving towards a new grading system where 9 is the highest, down to 1. This will start with 
maths and English from GCSE year 2017 and other subjects after this. 
 
The grades we report at Key Stage 4 are projected grades.  In other words, it is the grade you would expect a 
student to achieve at the end of the course if they continue to work as they are doing.  Some staff find this difficult 
to do, especially for the first report or two in year 10.  Guidance in assessing students is available through your Head 
of Faculty or Head of Subject. Staff should only give an attainment grade as an A* in very exceptional circumstances 
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and then only in year 11 reports. Alongside the basic grade staff should include a -, blank or +. These indicate how 
secure they feel the grade given is. For example a B+ would mean that the student is close to achieving at a grade A 
and may do so with a small improvement in their approach. A grade B would mean that the teacher is confident that 
this will be the final outcome if the student continues at their current rate of progress. A B- would mean that the 
teacher believes that a grade B is the most likely grade but the student could easily slip down to a C grade if they 
don’t improve their work. (For the 2015-16 year 11 we will continue with 1,2 and 3 for fine grades) 
 
Benchmark Grades 
At the start of year 10 students will be given FFT Benchmark grades for each subject. The benchmark grades are 
based on average progress from other students with a similar key stage 2 profile. Assuming that the school is in the 
top 20% of performing schools. They are fine grades, using + or – . 
The target for the student is therefore to achieve their benchmark grade or better. It is important to be aware that a 
common concern from parents and students has been that the previous style target grade implies that we think they 
can’t do better and has limited them. 
If you would like to look at the benchmark grades I have put a spreadsheet with them on the FLG. This just gives a 
grade for most subjects and doesn’t take their options into account. 

 
Grade descriptors used in Key Stage 3 and 4 reports for all other criteria 

 
The following grades in the report all apply to the reporting period 

 
Grades to be used for all criteria except attainment 

a. excellent 
b. good 
c. quite good, but not of a consistent standard 
d. erratic and disappointing 
e. very poor 

 
For the different key stages there are different criteria to assess.   
 
At key stage 3 the criteria are: 
 

 Attitude to learning this used to be referred to as effort. 

 Progress since last report  this will be a teacher judgement based on work done since the previous report. 
The judgement should be made with consideration of progress from ks2 levels 
and the levels on their previous report. At GCSE you also need to consider 
progress towards their target (benchmark) grade. There are additional 
guidelines for year 7 from 2016. 

 Homework  both in terms of meeting deadlines and quality of homework 

 Contribution to Lessons this can be through class discussions, group work, paired work etc, a student 
isn’t considered to be contributing to a lesson by behaving well or ‘getting on 
with their work’, this is an assessment of their active contribution and some 
otherwise exemplary students will score poorly here) 

 Behaviour  refers to behaviour in lessons 
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At Key Stage 4 the criteria are as above except: 
 

 Homework refers to the quality of the tasks completed as well as the number of tasks 
completed 

 Meeting deadlines refers to the completion and handing in of work – this may be homework, 
coursework or completion of work in lessons at the expected rate. 

 
To reward a student over a reporting period staff can award them a merit by putting a ‘y’ in this column (‘n’ for 
no is not required).  The criteria for awarding a merit is not set in stone, but if a student is working and 
behaving well, or if they’ve made a significant improvement from the last report, this is sufficient for the award 
of a merit.  Merits are totalled up at the end of the year. 

 

Key Stage 5 
 
At Key Stage 5 the reports change significantly 
 
For nearly all Key Stage 5 subjects students will receive an attainment grade linked to their projected AS or A level 
grade.  However, some students will be following level 2 courses. Each Report will contain the following columns. 
 
Current attainment grade – An A to E grade this is similar to predicted grade at GCSE in that it is the grade that 
students are likely to get at AS or A2, if their outcomes continue to be graded at their current level. The grade 
includes a 1, 2 or 3 fine grade where an B1 would mean that the student could achieve a grade A with a little extra 
effort or support. 
 
Attitude to Learning – This is an a to e grade based on their overall approach to their work in and out of lessons. 
 
AS Grade – Year 13 students will have their AS grades achieved in year 12 on their reports. 
 
An ALPS Overall A2 Target Profile is also given at the top of each report. This is based on Their GCSE average points 
score and gives a benchmark grade profile achieved by high performing students (top 25%) with a similar GCSE 
points score, for example BBC. 
 

Targets and Comments 
 
In all years a short target and/or comment can be added to the report.  The two banks of comments (one for Key 
Stages 3 & 4 and one for Key Stage 5) for your subject are available through your Head of Subject or Head of Faculty; 
they are available in the teacher document library of the FLG.  At Key Stages 3 & 4 staff can post one or two 
comments, but should not leave both columns blank. The comments should be as personal to the student as possible 
and relate to the work carried out that reporting period. 
 
In the sixth form staff are asked to choose a strength, area for development and a target for each student, again 
from a bank of comments. 
 

Completing the reports: 

Reports are completed on SIMS, the schools management and information system. This can be done on any 
computer in school or at home via the SLG. All staff will be given a secure username and password for this. 
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It is expected that all teaching staff complete their own marksheets directly onto the computer. A short training 
session will be given to new staff early in the school year on how to enter data on a report, but also on how to work 
efficiently when completing a report. 

Apart from the Key Stage 4 ‘merit’ column and possibly one of the Key Stage 3 & 4 comment columns all columns 
should be completed for all students. 

Where a criterion does not apply an ‘-’ can be used.  This occurs where, for example, a subject does not set 
homework. 

If you are unable to comment on a particular student an ‘N’ should be used.  This could be where a student has had a 
lot of time off school with good reason.  If a student is truanting your lesson you should record a ‘5’ and not an ‘N’; 
you should, of course, have also gone through the normal disciplinary channels in this case! 

If completing your marksheet directly is an issue (for example if you have a lot of marksheets to complete in one 
week) then you should do the following: 

 Consult with your Head of Faculty regarding any clerical support that could be offered.  He or she will have 
an overview of how faculty support is being used. 

 If faculty support is used you must check that the marksheet has been completed correctly and make any 
further changes before the deadline. 

It is the teacher’s responsibility to ensure that the marksheet is complete and accurate. 

 

Tracking the Progress of Students 
 

Copies of all reports and additional analysis is available to all teachers in the reporting section of the teachers area of 
the Learning Gateway (FLG). All assessment levels for years 7 to 13 are transferred to 4Matrix and available for 
detailed analysis as soon as all the reports have been completed. The progress of students will be monitored 
regularly by: 

 

The Subject Teacher – after each assessment the subject teacher will review the performance of each student and 
set appropriate and specific targets so they know what they need to do in order to make progress towards the next 
level. At each report the teacher should also reflect on the progress of each student over the key stage, looking out 
for students consistently performing above or below the expectations based upon work in previous years. They 
should review the progress made by Pupil Premium, G&T, LAC, SEN, FSM and Ethnic minority students in relation to 
other students in their class. Any concerns should be brought to the attention of the head of subject. These concerns 
must then be followed up by the subject teacher with the support of the head of subject. 

 

The Year Coordinator – after each report is completed the Head of Year will analyse the results using the tools 
provided by the assessment coordinator. They will look out for any patterns of under achievement or students 
achieving beyond expectations, focussing on the effort grades of students. Any comments concerning the progress of 
a student can be entered onto the sims system through a Progress Summary Marksheet in Assessment manager. 

After each report the assistant headteacher responsible for assessment and reporting will produce a ‘Progress 
Summary’ printout. This will contain key performance indicators for each student and will compare mean target 
grades and mean attainments grades for each student. The list will be ranked putting looked after children and those 
on free school meals at the top. It will then be ranked in order with those working below target by the greatest 
amount at the top. The comments from the year coordinator will also be included in the above sheet. 

The year team will: 

 Monitor the progress being made by the following student groups  
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o Pupil Premium 

o Free school meals 

o Looked after children 

o Children from ethnic minority groups, including travellers 

o Forces Families 

o Gifted and talented 

o Special educational needs 

 Comments on progress and any particular provision being made should be included in the progress summary 
sheet. 

 Identify students who require additional support or strategies to support groups of students as required 
A copy of each printout, including comments made by the head of year will be stored in a folder in the headteacher’s 
office.  

The Head of Subject – as part of the subject monitoring heads of subject are expected to analyse the reports from 
their subject. They should use the recording table as provided by the Headteacher. They need to check that the 
distribution of grades across the year, and the groups, is as expected. They should be looking out for 
underachievement and ensuring that action is taken to support students achieving either above or below 
expectations. 

 

Key Stage Coordinator – after each report key stage coordinators and the Assistant Headteacher Responsible for 
Assessment and Reporting will have an overview of progress across the year; looking out for any areas of concern, 
supporting and praising students as appropriate and ensuring concerns are acted upon. 

 

Assistant Headteacher (Intervention and Recognising Achievement) – the outcome of the meetings with heads of 
subject and year coordinators will help to inform the identification of students in need of whole school intervention 
strategies. 
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Key Stage 3 at Farlingaye from Sept 2016 – No More Levels 
 
Key Principles 

 All students have access to a broad and balanced curriculum. 

 For each subject the curriculum will be divided into distinct units of work accessible to all. They 

will be given opportunities to develop skills, acquire knowledge and deepen their understanding 

appropriate to their needs. 

 Students will be supported in their learning but will also be encouraged to develop 

independence, resilience and a positive mindset. 

 Teachers are encouraged to be creative in their teaching in order to enhance learning and 

encourage the enjoyment and interest required for further study. 

Requirements 
From September 2016 year 7 students will be joining Farlingaye having studied the new national 
curriculum. These students will have not been assessed according to levels. They will have age 
standardised scores in maths, reading and writing, where 100 will be an average attainment. 
Each subject area will review their key stage 3 scheme of work with regard to the changes in the 
national curriculum and the principles outlined above. They may decide not to include the 
recommended content from the key stage 3 national curriculum. If this is the case then the new 
content must take into account the new key stage 2 national curriculum and must show development 
of skills knowledge and understanding of the subject being studied appropriate to the age and prior 
attainment of the students. 
The content may initially be similar to the current curriculum. However, there should be planned review 
time in order to ensure that content and delivery can be developed and enhanced to match the 
changing needs of the students while taking the needs and priorities of the whole department / faculty 
into consideration. 
 

Assessment at Farlingaye 
Along with regular assessment by the teacher through AfL activities, tests, homework  etc. at the end 
of each unit of work each student will be assessed on the depth of understanding shown. This could 
also be interpreted as the development of key skills and knowledge as appropriate to the subject and 
the particular content of the unit of work. 
Depth of understanding will be assessed on a 5 point scale (A – E) where the grades are defined as on 
the table at the end of this document. Subject specific criteria will be developed. This will consist of 
general comments which will describe what is needed in order to achieve each grade in year 7 in the 
particular subject. Where the department feel it is appropriate criteria specific to each unit will be used. 
The criteria will be shared with the students and regular feedback will be given in line with the school 
policy. 
 

Progress 
Teachers will monitor the progress of students through the units of work. Assessment of progress will 
use key stage 2 scores as a baseline and compare outcomes after each piece of work with expectations 
based on these. Note that the curriculum itself will show progression, either through teaching new 
knowledge, skills and understanding or developing prior learning further. The school will use FFT 
estimates to provide each student with an ‘Expected Depth of Understanding’  (or benchmark) grade. 
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The following are guidelines when awarding progress grades for reports and discussing progress with 
students or parents / carers. A progress grade will be reported for each report this will be presented on 
the report as words / phrases possibly colour coded for emphasis. See the end of this document for a 
sample report. 

 Students achieving a depth of understanding grade in line with expectations will be considered 

to be making ‘Expected Progress’.  

 Students achieving above this expectation will be considered to be making ‘Good Progress’ or 

‘Exceptional Progress’ at the discretion of the teacher.  

 Students with an expected grade A and regularly achieving grade A can be considered to be 

making ‘Good Progress’ or ‘Exceptional Progress’ at the discretion of the teacher. 

 Students achieving below their expected depth of understanding grade will be considered to be 

making ‘Less than Expected Progress’. 
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Depth of Understanding / Key Skills and Knowledge 
Grade Description (Use the part of the description appropriate 

to the subject and the content of the unit) 
Possible subject specific examples or part examples 

A
 –

 S
tu

d
e

n
ts re

g
u

larly 
b

e
in

g
 asse

sse
d

 at th
is 

le
ve

l sh
o

u
ld

 g
o

 o
n

to
 to

 

ach
ie

ve
 a g

rad
e

 7 o
r 

ab
o

ve
 at G

C
S

E
 

Is able to make connections and relate ideas within the 
unit and with other areas of study. 
Is able to discuss and represent abstract ideas clearly and 
independently. 
Has fully mastered all the skills required for the unit and 
is able to apply them in context. 
Is able to select or devise one approach to a problem 
from many alternatives and justify their choice. 

Analyse or evaluate literary elements (e.g., characterization, setting, point of view, 
conflict and resolution, plot structures). 
Represent a problem using abstract ideas such as algebra or geometry and use 
these ideas to reach a solution. 
Use an artistic technique or combination of techniques in own design. 
Suggests ideas for the design of an experiment. 
When performing in different physical activities, they consistently show precision, 
control and fluency, whilst also working at a very good intensity. 
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Is able to appreciate connections within the unit and 
with other areas of study. 
Is able to discuss and represent abstract ideas. 
Has fully mastered most of the skills required for the unit 
and is able to apply them in context. 
Is beginning to develop strategies and ideas 
independently. 

Explain the cause-effect of historical events. 
Predict a logical outcome based on information in a reading selection. 
Use their knowledge to identify questions that can be investigated and suggest 
appropriate data to collect. 
Recognize and use more complex drama techniques and work from a range of 
stimuli.  
Create a good mood and atmosphere in their drama. 
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Is able to recall information and is beginning to use this 
to solve problems or develop own ideas. 
Is able to understand and use pictorial representations of 
ideas and can follow abstract representations when 
shown to them. 
Is able to use the skills and techniques from the unit and 
has fully mastered some of them. 

Label a diagram and explain the function of some parts. 
Identify the major events in literary text 
Discusses the causes of historical events at a basic level 
Solve problems where the method has been demonstrated to them. 
Describe desert and tropical environments 
Can work with a range of tools, materials, equipment, components and processes 
with some precision. 
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Is able to recall most information given, such as facts, 
definitions or can reproduce a simple task or procedure. 
Is able to understand and use pictorial representations of 
ideas. 
Is able to use some of the skills and techniques from the 
unit. 

List scientific terms used in the unit of work. 
Locate or recall facts found in text. 
Describe physical features of places. 
Reproduce a demonstrated technique. 
Students explore simple skills. They copy, remember, repeat and explore simple 
actions with control and coordination. 
 

E
 Has not yet been able to meet the above criteria  
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