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Equality Statement  

Farlingaye High School values diversity, and is determined to ensure that everyone is 

treated fairly, with dignity and respect; where the opportunities we provide are open to all; 

and that we provide a safe, supportive and welcoming environment - for staff, students and 

visitors.  

Equality Impact Assessment (EIA)  

This policy has been assessed with regard to its impact on equalities issue, with specific 

reference to the aims of the Equality Act 2010. The equality impact assessment focused on 

race, gender, disability, pregnancy and maternity, age, sexual orientation, gender identity 

and religion/belief.  

EIA outcomes  

• No areas of potential negative impact were found and actions resulting in positive impact 

are in place where appropriate.  
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The following pages contain notes and guidance under four headings: 

 Formative Assessment 

 Assessment and the Curriculum 

 Guidance for Marking Student’s Work 

 Reporting 

Formative assessment 

Why Strategic Formative Assessment? 
A principle and an uncomfortable fact about the world. 
 The principle: 

 "If I had to reduce all educational psychology to just one principle, I would say this: The most 
important single factor influencing learning is what the learner already knows. 
Ascertain this and teach him [or her] accordingly” (Ausubel, 1968 p. vi). 

 The uncomfortable fact: 
o Students do not learn what we teach. 

 What is learning? 
o Learning is a change in long-term memory (Kirschner et al.,2006). 
o The fact that someone can do something now does not mean they will be able to do it in six 

weeks, but...  
o If they cannot do something now, it is highly unlikely they will be able to do it in six weeks 

 
Notes / Guidance 

Start each lesson – or learning activity with a short check on what 

the students already know. Link new knowledge to this being 

prepared to adjust your planning accordingly. 

Regular low stakes testing supports learning helping students to 

move skills and knowledge from short term to long term memory. 

Plan ‘hinge’ questions into your lesson. These are key questions 

which are based on a threshold concept which is critical for 

students to understand before moving on. The question should fall 

about midway during the lesson. Each students should respond to the 

question within two minutes. You should be able to collect and 

interpret the results within 30 seconds. The remainder of the 

lesson should be determined, at least in some way, by the 

responses. ‘Show-me’ boards, learner response units and software such 

as ‘plickers’ could be used for the collecting and interpretation of the responses. 

Be creative – use a variety of techniques and show links to prior learning and / or external knowledge and 

experiences. 

Testing can take many forms, for example card sorts, mini-whiteboards, peer questioning or 5 quick 

questions. However, all students must take part. This is their opportunity to feedback to you what they 



know so you can adjust the next steps accordingly. Be explicit and about this and make sure that the 

process is valued and useful. 

In most classrooms formative assessment happens naturally as the teacher circulates around the room, 

questioning and prompting students or small groups. These conversations are dialogues and are as much 

about the students feeding back to the teacher as the teacher supporting the students. Make sure that 

your planning builds in flexibility to respond to these dialogues, either on an individual or group level. You 

may discover a misconception from previous lessons or that most of the group already understand the 

concept that you had planned to teach. 

Avoid hands-up based question and answer sessions. This can be a very difficult habit to break, especially 

for teachers who have been using this for a long time. It needs practice. Try practising questioning in an 

empty classroom, imagining the students’ response or with colleagues. Another tactic is to use statements 

rather than questions. For example say “let’s solve this equation”, then pause and choose someone just 

saying their name. This has the added advantage of the fact that without a question there is no ‘right’ 

answer, or just as importantly no ‘wrong’ one. 

Co-construct success criteria with the group by showing them excellent examples and asking them what 

makes this good? 

Assessment and the curriculum 

Formative assessment (or AfL) is an integral part of every lesson 

and therefore is built into and discussed as part of curriculum 

planning. 

Planning needs to be flexible in order to allow for the outcomes 

of assessments (checking) carried out during the lesson. If we 

don’t respond to the results of an assessment activity then why 

have we done it? 

When carrying out curriculum planning consider a 5 year curriculum (or even 7) 

 What skills / knowledge do you want students studying your subject to learn? 

 What are the key questions that they need to learn? 

 What are the ‘threshold concepts’? Key areas beyond which you cannot go unless you have 

mastered them. Base assessments around these. 

 What does a good historian / mathematician / musician / 

writer … look like? Are we modelling this in our lessons? 

Consider the order in which concepts are covered. Do you go for 

blocking or chunking? Blocking allows for a topic to be studied in 

detail and links within the topic to be built. 

Chunking (Interlinking) allows regular review and testing to 

reinforce memory. It also allows for connections between topics to 

be made. 

Remember that learning is building long term memory. This is best done by regular reviewing, checking and 

challenging. Only a small amount of information can be held in short term memory. This can appear to be 

more if links are made with knowledge and understanding already held in long term memory. This is 

illustrated by the following piece of research. 



A group of chess players were divided into three levels of expertise. Novices, experienced players and grand 

masters. They were each show a series of chess boards for a short period of time and asked to recreate 

them. It was found that the grand masters could carry out this task virtually perfectly each time whereas 

the novices struggled to put more than a handful of pieces in the correct place. The experienced players 

came somewhere in between. It was initially presumed that the grand masters must have better short term 

memories (perhaps that is why the achieved these heights). However, when they repeated the experiment 

with randomly placed pieces on a board (the first ones were all taken from actual games) they found that 

the ability to recall the positions was much more even across the different levels of players. It seems that 

the grand masters were able to recognise patterns and therefore didn’t need to memorise each individual 

position so when the patterns were removed they were no better than the novices. Another way to think of 

this is that most of us would find it easier to remember the list of numbers 0139401473 than 1952061759. 

Because all we need to remember is that it is the Woodbridge code followed by Ipswich. 

It can be useful to distinguish between ‘performance tasks’ and 'deliberate practice tasks’. Performance 
tasks are those that relate to the final assessment eg writing essays, completing coursework, solving long 
complex problems etc. Deliberate practice tasks are ones that develop precise skills which will be needed 
for the performance task. Essentially every assessment does not need to look like the final exam. Think 
football coaching – in training footballers will very rarely play an 11 aside match. They are more likely to 
practise particular skills such as passing. Refining these skills to a high degree makes success in the match 
much more likely. It is the same with learning. Although students need to be aware of the performance 
task, continually being tested on this is less helpful than short precise skills testing and development. 
 
Model what it is to be good at the skills you are trying to teach - eg 
model being a good historian, show them what that looks like. For 
example if they ask an interesting question that you don't know the 
answer to consider finding the answer in front of them (modelling 
problem solving). 
 
Grouping students can have a considerable effect on learning. There 

is no evidence that grouping by ability aides learning. The exception 

to this may be final preparations for external exams. 

Research has suggested (not conclusively) that a very effective form of grouping is randomly chosen 

pairings changed every 3 weeks. 

It has also been shown (this time pretty conclusively) that if you use a test to set students then even with 

the best possible test about 50% of the students will be in the wrong set. 

Comparative judgement is a system where students work is compared and ranked. There is now software 

available which makes this quick and relatively straight forward. Schools have used this across all subjects 

and research shows that it gives a much more reliable assessment compared to marking against criteria, 

however well written the criteria might be. The maths faculty have been experimenting with this system 

which is also used for our year 7 progress test in both English and maths. 

Guidance for marking students work 

Marking students’ work is a key part of assessment but can also be a major contributor to teacher 

workload. It is important that teachers consider the reasons for marking students’ work and match the time 

it takes to the learning benefits as far as possible. Specific guidance on what to mark and how best to do 

this is best done at department or faculty level however there are a few key things that, as a school we will 

expect to find evidence for during observations, learning walks and discussion with students. 

 Students work is valued – It is very important that students know that their efforts are appreciated 

and that they are encouraged to take pride in their work. 



 Students are aware of their strengths and areas that they need to work at. The school triple stamp 

is a useful tool to help with this. It gives a prompt for these areas that is easily recognised by staff 

and students. The stamp may be used as headings for teachers own comments, an indicator where 

a piece of work is particularly strong or needs work or it could be headings for students’ own 

comments made during a class feedback session. 

 Comments on work should form the basis of a dialogue that involves the student. These comments 

can be presented in a variety of ways – e.g. written directly in books, shared on a powerpoint 

where students select comments appropriate to them, verbal feedback noted down by the student 

and any other effective way.  

 

 The school triple stamp with  

Can be an effective way to give feedback. They can be used either as three headings with 

comments at the end of a piece of work or to mark areas of strength, places where the work could 

be improved and an indication that a comment from the student is expected. 

 Students need to be given time and support in reading and interpreting comments. They should 

also have opportunities to act on suggestions in order to improve / develop work. 

 Verbal feedback is often the most effective feedback. Where possible time should be given in the 

lesson for this. Verbal feedback can be done on an individual basis, in small groups or to the whole 

class. The ‘verbal feedback given’ stamp is a useful way to record this. 

The following slides are from the 2017 Assessment Conference.  

 

Student Comments on Assessment. 

The following comments came from a student council meeting in May 2017 

 Students find immediate, verbal feedback the most useful as they can respond to it straight away. 

 It would be good if there was a way of teachers acknowledging the green pen responses. The 

stamps were thought to be useful. 

 Regular testing is a good idea as it helps students (and staff) to know what they know and to revise 

the terms work. Helping students to prepare for these though is important….need to know how to 

revise from year 7 so can build skills needed for GCSEs, etc. 

 Publicise resources and sources available to help with exam preparation, e.g. SAM Learning, Get 

Revising website, etc. and also in house forms such as revision timetable templates. 

 The areas around exam halls need to be quiet, if other students can’t do this then maybe these 

areas need to be closed. 

 The staff at Farlingaye mark test papers really quickly and the students really appreciate this quick 

turnaround. Could papers be given back to the students, as this doesn’t always happen?   



 The students really appreciate it when staff give them personal feedback, but realise this is time 

consuming. They wondered if a lesson in which a conversation was held with each student would 

work, especially if the other students are getting on with coursework, revision, redoing questions to 

improve their result, etc. 

 With the changes to exams could some mocks be the actual length of the exam, e.g. 2 ½ or 3 hours? 

The students understand that this will impact on breaks and means mocks won’t fit into the lesson 

times. 

 The students like it when a teacher uses their marking to plan follow up lessons and so respond to 

the needs of the students, though they understand the pressures of covering the content. 

 It was felt that students, especially in the 6th form, need to be willing to ask for what they need. 

 The students are amazed by how much the staff do for them; marking extra papers, essays, etc., 

giving up their time to explain and revise topics, etc. The revision and exam preparation for GCSE 

and A ‘Level is fantastic. 

 Most students appreciate honesty, with staff telling them straight about where they are and what 

they need to do. They felt this stopped students hiding their heads in the sand. 

 


