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Adaptive 

Teaching  

Adapting teaching 

so all learners can 

succeed 

 

 

Retrieval 

Practice 

Revisiting ideas 

to build learning 

 

 

Modelling 

Showing what a 

‘good one’ looks 

like 

 

Formative 

Assessment 

Feedback that 

helps students 

improve 

 

 

Metacognition 

Learning how to 

learn 

 

Cognitive 

Load Theory 

Making the most of 

memory 

Technologies 

for Learning 

Using tools to learn 

smarter 



The Goals of this Policy 
 
The Teaching & Learning Policy is intended to spread excellent practice across all areas of 
Farlingaye. To achieve this it must be a working document that will develop over time, through a 
process of ongoing review. The Policy is intended to be a resource for staff – something they can 
use when working as teams or individuals to plan lessons and sequences of lessons. It should be 
clearly linked to the school’s CPD strategy, so that is it is used to drive continuous improvement and 
development in our use of teaching methodologies. Its central role in driving school improvement 
means that it will be clearly linked to school development plan, and will be referred to extensively in 
the setting of personal development targets within the appraisal process. 
 
This policy draws on research, and all developments of it will do the same. This is in 
acknowledgement of the significant improvements in recent years in the quality of educational 
research in recent years, and of the value of that research. All of the key approaches it outlines 
have been shown by extensive research to be highly effective and to be underpinned by 
Willingham’s Simple Memory Model. 

 
Our Teaching & Learning Mission 

 
 

To deliver consistently excellent teaching and learning that enables students to 
become capable, successful, independent and reflective learners.  
 

Our Beliefs 
 

• Every student has the right to a high quality and inspirational education  

• Opportunities for staff to develop and improve teaching and learning should underpin CPD  

• Varied and appropriate teaching and learning strategies allow every student to access the 
curriculum, regardless of ability, prior attainment  

• Collaboration of staff within and across curriculum areas facilitates the sharing of good 
practice and consistency of approach  

• Challenge and inspiration are crucial if students are to achieve their potential  

• Learning should be active and engaging whilst allowing for meaningful reflection, and should 
promote the development of students as independent learners  

• Self-evaluation is central to outstanding teaching and learning 

• Effective learning promotes the development of resilience, optimism and self-confidence. 
 

Our Responsibilities 
 

• Hold high expectations of students 
• Focusing on The Big Seven, utilise pedagogical approaches that are appropriate for our 

students, the tasks they face and the specific learning contexts within which they are working 

• Plan lessons which are responsive to the previous learning and specific needs of our 
students, using all the information available to us to ensure effective differentiation  

• Use appropriate assessment techniques to aid the planning and effective delivery of lessons 

• Use questions which provide stretch and challenge for all learners  

• Be committed to providing and engaging with appropriate professional development and the 
effective sharing of good practice 

• Follow Year 7 and 8 lesson routines and support colleagues to do the same 

https://farlingayesuffolkschuk.sharepoint.com/:w:/r/sites/FHS-Home/Staff/_layouts/15/Doc.aspx?sourcedoc=%7B6457B7C7-B85D-465F-8B6F-C0F511E68E78%7D&file=Simple%20Memory%20Model.docx&action=default&mobileredirect=true


• Manage behaviour to ensure that our learning environments are safe and effective for 
learning  

• Make learning visible in our classrooms through modelling and display 

• Reflect on the learning of our students, and promote improvements wherever necessary 

• Reflect on the effectiveness of our own teaching and that of our teams, and implement 
improvements wherever necessary. 

 

Our Expectations 
 

• Our students will engage in and take responsibility for their own learning by participating fully 
in learning activities in the classroom and beyond  

• Our students will take risks with their learning, engaging with every opportunity to reach their 
full potential through accepting that mistakes will be made and are an essential part of the 
learning journey 

• Our students will reflect upon their own progress towards their learning goals and will 
consistently take steps towards achieving these  

• Our students will equip themselves for learning 

• Our students will be a constructive member of our learning community, ensuring that their 
behaviour supports their own learning and that of others, and promotes a positive ethos. 
 

Teaching and Learning and Pupil Premium Students 
 

We intend to create equity in our classrooms by: 

• understanding the barriers to learning of the students in our room 

• welcoming students and acknowledging them at the door 
• selecting a Focus Five in each class  
• thoroughly monitoring the literacy of our Pupil Premium students  
• acute awareness of Pupil Premium students’ benchmark grades 
• clear, ambitious and regular dialogues with students around areas to improve  

Teachers of all students model and create high expectations around resilience, organisation 
and learning habits. This is especially important for our Pupil Premium students who may 
not have embedded routines surrounding home reading, homework, spellings and correct 
equipment. 
 

Staff have been asked to focus on Quality First Teaching through:   
1. Data and barriers – know your students, use the data and information available to support 

your planning   
2. Greet and Speak – welcome students at the door and speak to them throughout the lesson 
3. Question and Stretch – involve them in questioning, use questions to help stretch them  
4. Check and Correct – check in on the regularly, check they have understood the task and 

correct them or re direct them as needed  
5. Cultural Capital – give students the opportunity to access trips, visits and clubs, encourage 

them through one-to-one conversations 
And, 

In relation to individuals: 
1. Acute visibility- ensure the seating plan allows for visibility and accessibility  
2. Literacy monitoring – check and correct literacy errors  
3. Live marking – check work regularly and give instant feedback 
4. Targeted Questions – encourage participation and check understanding  
5. Equipment Check –ensure that students can access the lesson with resources  

 



The ‘Big Seven’ Approaches at Farlingaye 

 

Adaptive Teaching  

Adaptive teaching refers to adaptions made to teaching to ensure all learners are provided with the 

opportunity to meet (or exceed) expectations. It highlights the importance of effective planning as 

well as the adjustments made to teaching throughout the lesson. We are inclusive and recognise 

the distinct and separate needs of every student in our classroom. Teachers have high expectations 

of every student in our care and we offer differing levels or support and challenge to ensure all 

students make good progress over time.  

The Early Career Framework suggest that all teachers should learn how to:  

1. Develop an understanding of different students’ needs by: identifying students who need new 

content broken down further, making use of formative assessment, working closely with the Special 

Educational Needs Co-ordinator (SENCO) and special education professionals and the Designated 

Safeguarding Lead, and using the SEND Code of Practice, which provides additional guidance on 

supporting students with SEND effectively  

2. Provide opportunity for all students to experience success by: adapting lessons, whilst 

maintaining high expectations for all, so that all students have the opportunity to meet expectations, 

balancing input of new content so that students master important concepts, and making effective 

use of teaching assistants where appropriate  

3. Meet individual needs without creating unnecessary workload by: making use of well designed 

resources (e.g. textbooks, websites, and shared faculty resources), planning to connect new 

content with students’ existing knowledge or providing additional pre-teaching if students lack critical 

knowledge, building in additional practice or removing unnecessary expositions, reframing 

questions to provide greater scaffolding or greater stretch, and considering carefully whether 

intervening within lessons with individuals and small groups would be more efficient and effective 

than planning different lessons for different groups of students 

 4. Group students effectively by: applying high expectations to all groups, and ensuring all students 

have access to a rich curriculum, changing groups regularly and avoiding the perception that groups 

are fixed  

Successful adaptive teaching will utilise the knowledge and skills of the other “Big Seven” strands. 

We acknowledge the work of the EEF (Education Endowment Foundation) on Adaptive Teaching 

research and use this to underpin our CPD in this area. We believe that teachers ‘should develop a 

repertoire of these strategies, which they can use daily and flexibly in response to individual needs, 

using them as the starting point for classroom teaching for all pupils, including those with SEND.’ 

https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/send/Five-a-day-

poster_1.1.pdf?v=1718021937   

 

 

 

 

 

https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/send/Five-a-day-poster_1.1.pdf?v=1718021937
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/send/Five-a-day-poster_1.1.pdf?v=1718021937


Retrieval Practice 

Regular, low-stakes, practice testing is an effective tool for building students’ long-term memory. 

Students who undertake such ‘retrieval practice’ are more likely to retain ideas, link them together, 

and be able to apply them in complex scenarios, including formal assessments. Retrieval practice 

can be used with students of all ages and levels of attainment, and across subject areas. At 

Farlingaye, we use retrieval practice widely. We employ this approach as a low-stakes learning 

strategy rather than as an assessment tool. Through a variety of imaginative classroom activities, all 

students participate in retrieval practice, often benefitting from the support of their peers. These 

activities are implemented regularly and at a time during a lesson that best complements both the 

class and the other lesson activities. Through retrieval practice, Farlingaye students explore a range 

of questions, from fact-based to concept-based to higher order/transfer, and revisit ideas from a 

mixture of timeframes ago. Students always receive feedback on their retrieval practice activities, 

which helps to identify future learning and lesson-planning priorities. 

Formative Assessment 

At Farlingaye, feedback is our response to students’ efforts and validates their efforts, reinforcing 

the intrinsic value of the work being done. It is most effective when it is delivered in a timely manner 

with elements of consistency, particularly in terms of language. Our feedback encourages students 

to reflect on the positives of their produced work, and their areas for development. Oral feedback is 

used extensively, as it is highly effective. Staff use the flexibility provided by oral feedback to 

personalise interactions with individual students. Research suggests that written feedback makes 

the biggest impact when it is directly linked to actions taken by students soon after they have 

received it. Therefore, we shape our lessons to create opportunities for students to implement 

changes and improvements to their work based on written and oral feedback. We use questions to 

prompt students to make good decisions about the improvement strategies they will use.  

Modelling 

The ultimate goal of modelling at Farlingaye is to develop all of our students into capable and 

independent learners. They are explicitly taught how to implement specific, appropriate and 

effective processes when faced with a range of tasks. The demonstrations used by staff have a 

visual element, and an aural element: talking through what you are doing, while you are doing it, is 

used consistently by staff and students. Staff provide scaffolding based on successful models, as it 

is needed. However, this is withdrawn over time as students become more confident in taking 

control of their learning and their work processes. Our modelling exemplifies risk and error and 

highlights the positive role these play in working towards solutions to challenging problems. We 

demonstrate and emphasise the need for effective learners to operate outside their comfort zones. 

 

Metacognition 

Developing students’ metacognition allows us to help them to monitor, organise, plan and evaluate 

their own learning. It is a vital part of our work to help students to become self-regulated learners. 

Developing students’ metacognition has been recognised as one of the most effective ways of 

enabling their progress (EEF research summary). At Farlingaye, we ensure that students are taught 

how to make good use of metacognitive approaches: they are shown how to set and review their 

learning goals, and how to plan with the specific nature of their learning tasks and these goals in 

mind. They are shown how to check their progress against their goals, and how to evaluate the 

effectiveness of their approaches to completing the tasks in hand. Their evaluations feed into future 

planning.  Regular opportunities to use and develop metacognitive approaches are built organically 

into subject lessons, not ‘bolted on’. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit


Technologies for Learning 

Staff are encouraged to utilise available technologies to support Teaching and Learning. These 

include, but are not limited to, the following: surfaces, tablets and visualisers. We continue to 

develop our capacity to access the most up-to-date and useful learning platforms and applications. 

We use Office 365 to support learning via applications such as Teams, Class Notebook, SharePoint 

and Flipgrid.  

The following Wakelet contains resources and CPD videos on Office 365, provided by Exeter 

College as part of our work with the EdTech Demonstrator programme: EdTech Demo Resource 

Roundup - Wakelet . 

We recognise the growth of AI as an option to support teaching, learning and assessment and 

continue to look at ways in which it can be used both in the classroom and also in preparing 

resources, supporting assessment and planning for adaptive teaching strategies 

 

Cognitive Load Theory 

Cognitive Load Theory is based around the limitations of our working memory. Reif’s (2010) 

description of cognitive load is useful: ‘The cognitive load involved in a task is the cognitive effort (or 

amount of information processing) required by a person to perform this task.’  

The theory identifies two key forms of cognitive load that should inform instruction:  

1. Intrinsic cognitive load: the inherent difficulty of the material itself, which can be influenced 

by prior knowledge of the topic  

2. Extraneous cognitive load: the load generated by the way the material is presented and 

which does not aid learning   

At Farlingaye, we are aware of the problems created by any overloading of students’ working 

memory, and the impact this has on their completion of tasks. We also understand, more 

importantly, how the transfer of information from short-term, finite working memory to effectively 

infinite long-term memory is enabled by effective management of cognitive load. A number of 

different strategies are employed at Farlingaye in order to optimise intrinsic and reduce extraneous 

load. In particular, the following strategies are consistently used across the curriculum: 

• breaking down subject content 
• presenting instructions clearly  
• making effective use of routines. 

 
 

Appendix One: ‘How To’ Guides for the Big Seven 
 

Adaptive Teaching   
 
Retrieval Practice 
 
Formative Assessment 
 
Modelling 
 
Metacognition 
 
Technologies for Learning 

https://wakelet.com/wake/erY9rfbh96VGS8Fu_OWq4
https://wakelet.com/wake/erY9rfbh96VGS8Fu_OWq4
https://farlingayesuffolkschuk.sharepoint.com/:p:/r/sites/fhs-staff/_layouts/15/Doc.aspx?sourcedoc=%7BECDCB137-1F59-4FE5-AC6E-6E4F5D1FE769%7D&file=T&L%20Policy%20Adaptive%20Teaching%20How%20to.pptx=&action=edit&mobileredirect=true
https://farlingayesuffolkschuk.sharepoint.com/:p:/r/sites/FHS-Home/Staff/_layouts/15/Doc.aspx?sourcedoc=%7BF43D86E1-9E61-4C7F-918A-CDAB42DAC28A%7D&file=T%26L%20Policy%20Retrieval%20Practice%20How%20To.pptx&action=edit&mobileredirect=true
https://farlingayesuffolkschuk.sharepoint.com/:p:/r/sites/FHS-Home/Staff/_layouts/15/Doc.aspx?sourcedoc=%7B4EC8AEAC-FA17-467E-A6EC-C5EF0765CFC8%7D&file=T%26L%20Policy%20Formative%20Assess%20How%20to.pptx&action=edit&mobileredirect=true
https://farlingayesuffolkschuk.sharepoint.com/:p:/r/sites/FHS-Home/Staff/_layouts/15/Doc.aspx?sourcedoc=%7B82C037B0-8951-4702-AD3A-71ED64C838CC%7D&file=T%26L%20Policy%20Modelling%20How%20To.pptx&action=edit&mobileredirect=true
https://farlingayesuffolkschuk.sharepoint.com/:p:/r/sites/FHS-Home/Staff/_layouts/15/Doc.aspx?sourcedoc=%7BB633EF45-4EC2-40B8-B3C5-AED1094BD15B%7D&file=T%26L%20Policy%20Metacognition%20How%20To.pptx&action=edit&mobileredirect=true
https://farlingayesuffolkschuk.sharepoint.com/:p:/r/sites/FHS-Home/Staff/_layouts/15/Doc.aspx?sourcedoc=%7B30DB3AF8-55D1-4125-B4CF-B4DA6A53DA70%7D&file=T%26L%20Policy%20Tech%20for%20Learning%20How%20To.pptx&action=edit&mobileredirect=true


 
Cognitive Load Theory 

 
 

https://farlingayesuffolkschuk.sharepoint.com/:p:/r/sites/FHS-Home/Staff/_layouts/15/Doc.aspx?sourcedoc=%7BACD3FB90-E6D9-42F2-8A04-779857779F23%7D&file=T%26L%20Policy%20Cog%20Load%20Theory%20How%20to.pptx&action=edit&mobileredirect=true

